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Abstract 
This paper investigates obstacles that teachers encounter in teaching English language in secondary schools of Iran. A 
questionnaire was designed and administered to sample groups for eliciting data. There were 180 EFL teachers from 150 
secondary schools that responded to the survey questions. The findings showed that apart from external limitations such as 
insufficient teaching times and limited teaching resources, English language teachers are disappointed by their low proficiency in 
speaking English and using technology during teaching times. Teachers showed willingness to receive training in how to plan 
and perform their teaching more effective and motivate students' engagement in class activity; also teachers seek effective 
approach for teaching English. 
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1. Introduction 
 
A teacher should have maximal authority and minimal power. Teachers are the "real agents of change" said Sheikh 
Al Maktoum. 
Across the globe, we can see increasing numbers of children whose first language ,culture and heritage is not 
English ,where English is the language of instruction  so for  learning a second language or a foreign language it is 
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important that learners receive a supportive and conducive learning environment as well as adequate, meaningful 
language experience. 
Tun Seri Dr.Mahathir Mohamad said, 
"It is not about trying to learn English. It is simply an acknowledgement of the fact that today's knowledge comes to 
us in English language and the knowledge is with the people who write in English and for that reason we want to 
learn English to acquire knowledge, not to learn English". 
 Nowadays, in many countries where English is taught as a second language, the majority of the language teachers 
are NNS (non - native speakers) of English, although teachers play a vital role in determining the success of 
students. 
 English is useful for communicative, political, scientific and cultural purposes around the globe so it is necessary 
for every student to learn English. In the light of the value attached to the ability to use English in the era of 
globalization, more importance should be given to speaking, an aspect that has received the least systematic teaching 
in many language curricula (Goh 2007). These days technology is an important subject in our life and the 
technology comes from countries that speak English as a native language, such as U.S., etc. In fact, science and 
technology are the ways of motivating people to learn and use English language if they want to be a successful 
person. Therefore, people are trying to find a way to become acquainted with new technology productions. 
Students and learners view learning English as a difficult subject because they depend on the English teachers as 
authorities and in classrooms English is used only to answer teacher's questions and spoken during English class. 
According to Cary, the ideal language learning classroom is communicative, constructivist and collaborative, also 
the basis for teaching is the spoken, not the written language but in Iran English is not perceived as an important 
medium for communication and students have limited opportunity to use English outside the classrooms, beside 
there  is  a  lack  of  support  to  use  English  in  the  home environment and the community so they display 
unwillingness and lack of motivation to learn English despite acknowledging that English is important for their 
future. 
The concern over low literacy attainment in English language among Iranian learners has been investigated quite 
extensively. The main focus of these studies is to examine why Iranian students do not be able to achieve reasonable 
English literacy even after  going  through  nearly seven  years  of  learning  English  in  schools . 
The aim of the present article is to throw light on the problems that teachers encounter in teaching English language 
in secondary schools of Iran. 
 
1.1.    Review of literature 
 
Sara Rosenman and Alison Madelaine (2012) in their research about predicting literacy achievement in young 
English language learners support the idea that phonological screening tools in English, the L2, can be used to 
identify ELLs at risk for reading difficulties regardless of their limited oral proficiency. Highlighted, in particular, 
are phonological awareness, alphabetical knowledge, print awareness and rapid naming in English which, as early 
predictors, appear to show promise for identifying those children who may benefit from more targeted literacy 
instruction before resorting to placement in special education classes. 
Chiappe, Glaeser and Ferko (2007) assessed native English-speaking children and Korean-speaking, grade 1 
children on tasks of reading, spelling, phonological processing, speech perception and receptive vocabulary at the 
beginning and end of the school year to determine whether the basic literacy skills of both groups differed due to 
English language proficiency and whether the children would exhibit similar growth in reading and spelling 
throughout the school year. They found that the Korean children were able to discriminate between English 
phonemes in a similar fashion to native English-speaking children, when both members of the minimal pair were 
also part of the Korean phonology. 
Lesaux et al. (2006), using batteries of tests to measure reading, working memory, phonological processing and 
syntactic awareness, compared the reading comprehension skills of a grade 4 cohort of 85 ELLs who had entered 
kindergarten with limited or no experience of English with that of 395 L1 students. Both groups were part of an 
ongoing longitudinal study that had commenced in kindergarten. They found that within their sample of ELLs and 
L1 students it was possible to classify three different types of reader according to their reading ability: good 
comprehends (GC), poor comprehends in the absence of word reading difficulties (PC) and children with poor word 
reading and poor comprehension (PR) and that the percentage of these three reader groups identified in both 
language groups was similar. 
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1.2.  Methodology 
 
The research design is a descriptive study of survey type focusing on problems that teacher encounter in schools. A 
random sampling techniques was used to select 60 secondary school teachers for the researcher .The reliability of 
the questionnaire was tested using Cronbach's alpha coefficient method. Descriptive statistics including tables, mean 
and standard deviation were used in the analysis. Chi-square analysis was employed to test research hypothesis 
according to aims and objectives of the study. Computer searches using ERIC and Proquest were undertaken and 
Google Scholar was used to locate other articles by key researchers spearheading work in this area. 
 
1.3. Findings 
 
Prior to discussing about the problems that teacher's encounter in Iran I would like to present a summary about 
Iranian educational system.  According to educational system that has changed this year, schools in Iran are 
composed of two levels .The first level which is called primary school includes six years of studying .The student 
begin this level when they are 6-7 years old. Following that they enter secondary school, which involves of another 
six years. Basically, the students are supposed to study twelve years to attend a university entrance exam. Moreover, 
the English language is a foreign language in Iran and students are officially taught English from the six year of 
primary school. 
Research-constructed questionnaire in the survey was given to teachers to collect their opinion about the problem 
they have about teaching English language lesson. Several sources of difficulties were identified from 60 
respondents, which we are enclosing herewith the list of difficulties: 
1.4. Tables 
Table 1 
Sources of problem problems Result 
 
 
1-The teacher  
 
                                           
A-Low proficiency in speaking 
B-disability in using new technology in teaching 
C-inadequate pedagogical knowledge 
D-disability in planning oral activities 
 
0/653 
0/598 
0/543 
0/702 
 
 
 
2- The context 
 
 
A-Lack of conductive environment  
B-The large number of students in class 
C-Limited teaching time 
D-Limited teaching resources 
 
0/732 
0/685 
0/739 
0/644 
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3- The approach  
A-Narrow curriculum 
B-Unreasonable evaluation 
C-Emphasize on grammatical structure 
D-Lack of application look 
0/468 
0/755 
0/804 
0/672 
 
After collecting data and according to teachers' answer, they believe that emphasize on grammatical structure is 
more important than other choices because textbooks emphasise on structural method and ignore the communicative 
role of the language ,so English language classes have become almost one of the boring classes for both teachers and 
students.      
 
2. Figure 
Figure1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All figures should be numbered with Arabic numerals (1,2,...n). All photographs, schemas, graphs and dia 
grams are to be referred to as figures. Line drawings should be good quality scans or true electronic output.  
 
 
 
 
 
 
 
 
 
 
 
3. Conclusion and Recommendations  
  
To end, the subject discussed here indicates the challenges and the problems of educators with teaching English 
language in secondary schools. This paper clearly displays the need to  reassess  the  approaches  used  to  teach  
English language  in Iran. The collected data displayed that Iranian student after nearly seven years in schools the 
education they receive neither enables them to speak fluently in English language nor help them to interact with 
other people because of emphasize on grammatical structure. 
1)The teacher 
A-Low proficiency in speaking  
B-Disability in using new 
technology in teaching 
C: Disability in planning oral 
activities 2  ) The context  
A-Lack of 
conductive 
environment  
B-The large 
number of students 
in class 
C-Limited 
teaching time 
D-Limited 
teaching resources  
3)The approach  
A-Narrow 
curriculum  
B-Unreasonable 
evaluation  
C-Emphasize on 
grammatical 
structure  
D-Lack of 
application looks 
Sources of 
problem 
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  Lee’s study reveals that learning and  using  English  has  some  impacts  on  the  learners’ identity. Therefore it is 
important for teachers and curriculum designers to understand how English language plays a part in the learners’ 
repertoire and their identities. 
 
The following are the recommendations: 
 Teachers should motivate learners to acquire language through collaborative and meaningful projects using a 
variety of Web 2.0 tools, then show interest in your learners’ progress, encourage them to be openly reflective and 
critical about how they are measuring up. Besides teachers should help students to look for every available 
opportunity to use the target language in and out of class, also  it is recommended that teachers and other men in 
education system organize periodic seminars and workshops for students, parents, teachers and school 
administrators to promote positive attitudes towards English language ( Amatobi, V. E and Amatobi, D. A, 2013). 
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